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Abstract. The study aims to present the best practices of museum education, art pedagogy 
and circus pedagogy in Hungary, to highlight their importance and their role as media-
tors of cultural values and their role in social equal opportunities. It emphasizes the role of 
non-formal forms of learning that are capable of meeting learners’ needs in a well-defined, 
differentiated, and experiential way outside the school system. At the same time, the study 
reflects on current issues in the renewal of museum education. Among other things, for 
those who want to study, «everything is more interesting outside of school». Changing 
learning habits and technical opportunities poses a major challenge in sustaining learning 
motivation. It also emphasizes the potential of informal learning in diverse settings - fam-
ily, community, informal and supportive of information acquisition and capacity building 
(Coombs 1969, 1972). It cites examples of good domestic practice as interpreted by the 
Constructivist Museum (Anderson 2008; Black 2012; Hein 2004 a, b) and refers to pro-
grams, projects, and circus pedagogical initiatives for SEN and disadvantaged groups.

Keywords: museum education and training, non-formal learning and teaching, circus 
pedagogy, art pedagogy, special education needs.

Riassunto. Lo studio mira a presentare le migliori pratiche di educazione museale, 
pedagogia dell’arte e del circo in Ungheria, per evidenziare la loro importanza e il 
loro ruolo di mediatori di valori culturali e il loro ruolo nelle pari opportunità sociali. 
Esso sottolinea il ruolo delle forme non formali di apprendimento che sono in grado 
di soddisfare i bisogni degli studenti in un modo ben definito, differenziato ed espe-
rienziale al di fuori del sistema scolastico. Allo stesso tempo, lo studio riflette sulle 
questioni attuali nel rinnovamento dell’educazione museale. Tra le altre cose, per chi 
vuole studiare, “tutto è più interessante al di fuori della scuola”. Il cambiamento delle 
abitudini di apprendimento e delle opportunità tecniche rappresenta una grande sfi-
da per sostenere la motivazione all’apprendimento. Sottolinea anche il potenziale 
dell’apprendimento informale in diversi contesti - famiglia, comunità, informale e di 
supporto all’acquisizione di informazioni e allo sviluppo di capacità (Coombs 1969, 
1972). Cita esempi di buone pratiche domestiche come interpretate dal Constructivist 
Museum (Anderson 2008; Black 2012; Hein 2004 a, b) e si riferisce a programmi, pro-
getti e iniziative pedagogiche circensi per SEN e gruppi svantaggiati.

Parole chiave: educazione e formazione museale, apprendimento e insegnamento non 
formale, pedagogia circense, pedagogia dell’arte, esigenze educative speciali.
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INTRODUCTION

How do we define museum pedagogy? Museum 
pedagogy is a special area of educational science that 
has a relatively long history. Its development is closely 
related to the reform pedagogical schools, the didactic-
methodical characteristics of the child anthropological, 
and the life reform movements. Museum pedagogy is an 
important place for extracurricular education, a peda-
gogical educational activity for extracurricular knowl-
edge transfer, based on the museum collection and exhi-
bition, built on formal, formal education and attends to 
age-related characteristics.

In general terms, it is the pedagogy with the help of 
the museum; it includes a wide variety of forms of edu-
cation, which can take place in the museum, starting 
from the museum or partly in the school. According to 
B. Lord and G. D. Lord, «museum learning is an infor-
mal, voluntary experience in which we develop new atti-
tudes, interests, assessments, beliefs or values» (2007, 17 
quoted by Koltai 2010, 51).

Historical development played a significant role in 
the definition of museum pedagogy. The traditions of 
the German language area and the Anglo-Saxon muse-
ums were also important in this scientific field. The 
German Alfred Lichtwark (1852–1914) and the Ameri-
can John Dewey (1859–1952) were considered as two 
great forerunners of museum pedagogy. From the 1890s 
onwards, art education came to the fore in Europe, with 
the help of which students were prepared to receive fine 
art. Art education mainly took place in drawing classes, 
but it also appeared in a complex form in reform peda-
gogical schools such as the Waldorf pedagogy and Jena-
plan Schools. Lichtwark, the Hamburg art historian and 
museum director, saw the purpose of art education as 
follows: «[...] we do not want a museum that stands and 
waits, but an institution with a say in the artistic edu-
cation of the population» (German 2015, 3). In addition 
to the school, Lichtwark considered the museum to be 
a place of artistic education and wanted to make the 
works of art acceptable to both children and laypeople. 
Lichtwark did not want to illustrate, he wanted to talk 
about the works (Schütz 2002).

Lichtwark had on effect Julius Langbehn (1851–
1907), published his book Rembrandt as an educator 
in 1889. Langbehn emphasized Rembrandt’s follow-up. 
Konrad Lange (1855–1921) wrote about The Art Educa-
tion of German Youth (1893). He identified the develop-
ment of an art sensitive audience as a prerequisite for 
the rise of German culture. The art education move-
ment, which was part of the life reform movements that 
unfolded mainly in The German language, created regu-

lar children’s drawing exhibitions and art educational 
conferences. The German influence was very important 
for the Hungarian museum pedagogy too. Children’s 
drawing exhibitions were organized in Hungary at the 
beginning of the 20st century. The art education of chil-
dren took part in the pedagogical debates in the inter-
war period (Joó 2014).

John Dewey defined the pedagogical relationship 
between museums and school education as a direct link 
in his 1912 work The School and Society. Dewey present-
ed the «school of the future» in which the formal edu-
cation got new features. His principle was «learning by 
doing». The Laboratory School in Chicago partially tried 
the new form of education. There was a centrally locat-
ed workshop, kitchen, and library next to the museum. 
According to Dewey, the main role of the school is prep-
aration for life (Németh 1996; Koltai 2012).

The German terminus underlined that museum 
education is an interdisciplinary science, which is a bor-
derline science that touches on both areas of museol-
ogy and educational science. In particular, the areas of 
general pedagogy, school pedagogy, adult pedagogy as 
well as play and theatre pedagogy are to be mentioned 
here (Tripps 1990, 5). Hümmer underlined the follow-
ing: «Museum education as a mediation activity begins 
as soon as a museum is accessible to the public» (1980, 
27). The objective is of conceptually and thematically 
designed museums with the help of a comprehensive 
set of media instruments to reach the different popula-
tions. The museums should be able to attract interest 
from heterogeneous groups and overcome the cultural 
barriers between them (Binkowski 2009). Because muse-
um didactics is also responsible for the selection of the 
objects to be shown, and museum education explicitly 
aims to promote personality. Moreover, it has a strong 
connection to psychology, too (Herles 1998, 38). 

The American Association of Museums1 defined in 
his report2 the key role of museums: «the educational role 
of museums is at the core of their service to the public» 
(Hirzy 1992, 11). According to the report, «[...] the public 
dimensions yf museums lead them to perform the pub-
lic service of education – a term that in its broadest sense 
includes exploration, study, observation, critical thinking, 
contemplation, and dialogue» (Hirzy 1992, 12).

Museum pedagogy is a form of knowledge transmis-
sion based on pedagogical and didactic means, which 
takes place in various medial and personal forms on 
one hand. In the narrow sense, the medial transmis-
sion includes “visual collections”, captions, graphics, 
photos, videos, films, computer animations, dramatized 

1 Now it calls the American Alliance of Museums.
2 The title of this report was Excellence and Equity.
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spatial representations, catalogues, information sheets. 
In a broader sense, personal mediation includes guided 
tours, demonstrations, games, project works, excursions, 
courses, special additional activities (Vieregg et al. 1994).

Museum pedagogy is an institutionalized pedagogi-
cal activity and is based on the elements of informal 
learning, which adapts to the postmodern reality of the 
21st century. Today’s cultural diversity has transformed 
the traditional role of museums, complementing the 
development of elements of social sensitivity and social 
harmony. 

In the 19th century, the modern museum ideal broke 
with the old tradition of museums keeping only objects. 
Since the 1960s, reflections on the institution and the 
collection have become increasingly prominent, trans-
forming the image of the museum, which has trans-
formed the way museums operate and their image to the 
outside world. Today, in most museums, the emphasis 
has shifted from culture, knowledge enhancement, and 
knowledge transfer to the sensory-oriented museum 
pedagogy using interactive methods. In addition to the 
scientific focus, the role of the museum experience has 
been appreciated. The 21st century has been a key part of 
the world. Museology is constantly facing new challeng-
es too (Germán 2015).

With the importance of museum pedagogy and 
domestic reflections in mind, we undertake to answer 
the following questions: How museum pedagogy adapts 
to the 21st century postmodern challenges: technical 
renewal (ICT), changed learning-teaching strategies, 
new expectations of the museum (edutainment)? How 
has the relationship between the school and the museum 
changed? How does the Hungarian museum pedagogy 
and training reflect the changing needs for museum 
pedagogy? 

CHALLENGES FOR EDUCATION AND MUSEUM 
EDUCATION IN THE 21ST CENTURY

The global challenges of the millennium have put 
education at the heart of the issue. The available knowl-
edge is appreciated, and economic and social challenges 
are brought to the foreground in a way that can be used 
in practice. Already in the UNESCO report of 1972, in 
which Delors underlines the need to learn the methodol-
ogy of learning (to learn to know) and to learn to work 
with the right skills and skills (learning to do) to have a 
proper impact on the environment. In order, to success-
fully collaborating with other fellow human beings, you 
need to learn to live together. Moreover, in a successful 
life you need to be able to live (learning to live), that is, 

we can only live a full and responsible life by learning to 
live. (Delors 1972/1997)

Public education of the 21st century brought to 
light other problems. The education-focused school is 
in crisis. Some disciplines are “on the run” (language, 
information technology) and traditional subjects disap-
pear (Greek, Latin), loose (natural sciences), some dif-
ficult to identify (communication, economic and civic 
knowledge). There is a significant contradiction between 
transdisciplinary knowledge production and strictly the 
subject system. It is difficult to integrate new cultural 
elements (image, internet, EQ, spiritual and health cul-
ture, market youth culture) into school education, but 
they are becoming more important. There are a growing 
student inflexibility and teacher confusion. According to 
several studies, the time spent at school is proportional 
to the motivation of students and the less popular, “dif-
ficult” science subjects (physics, mathematics, and chem-
istry) or grammar. However, negative learning attitudes 
can also be observed in the more popular subjects (lit-
erature, biology, geography, or drawing) (Halász 2001; 
Setényi 2009). During the school years, more and more 
pupils are experiencing a decrease in learning, and a siz-
able proportion of students consider the school to be a 
prison-like institution, and learning is seen by the stu-
dent as a passive, forced and boring activity (Golnhofer 
2003).

Changes in the environment of learning in the 21st 
century. Learning can take place in different locations, 
in different situations. Thanks to the digital revolution, 
ICT will become an increasingly important element of 
learning situations. Learning takes place in networks 
and groups. Self-study planning and decision-making 
will be appreciated. Group performance becomes impor-
tant (Moskal, Patsy and Charles, Dzubian 2001; Setényi 
2009). In the public education of the 21st century, sus-
tainability as a whole approach to pedagogy is gaining 
ground in education. In its pedagogical renewal, the 
criteria for sustainable education are the following: «the 
approximation of real-life to the school; a description 
of the fundamental problems and causalities of nature, 
society, and economy; conveying knowledge that can be 
used by learners; promoting the development of learners 
into a responsible citizen». (Kovátsné 2006) How chang-
es the task of museums? 

Nowadays, museums have the task of not only storing 
and preserving historical values but also of using them 
for learning purposes. From the perspective of education-
al sciences, learning in museums is one form of situated 
learning, where access to a variety of knowledge is possi-
ble, providing learning opportunities that enhance indi-
viduals’ interest in knowledge accumulated in museums, 
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interacting with virtual artefacts, and enabling them to 
interact with substance and concreteness with the muse-
um’s intangible artefacts (sum of Daniela 2020). 

Learning in museums can support culturally 
responsive teaching. Today museums can use virtual 
technics and technologies. This new performance leads 
up to the difference between idea and reality. By the sec-
ond half of the 20th century, the traditional three-way 
task of museums for collecting, preserving, and exhib-
iting started to have new functions and mediation has 
become a priority: the shift in emphasis from the subject 
to the action increases the importance of the building 
and the events (Koltai 2011). 

The essence of postmodernism (used from 1960), 
according to Jean-François Lyotard: «To oversimplify, 
I define “postmodern” in distrust of great narratives». 
(Lyotard 1993, 8) Lyotard’s thinking is that meta-narra-
tives were used to sustain the institutions of the exist-
ing social system, which gave their ideological back-
ground. The main feature of postmodernism is distrust 
and uncertainty, that the experience is incidental, the 
reality is fragmentary and unknowable, history has no 
direction, the individual has no stable identity, chang-
ing manner of speeches and perspectives alternate. The 
essence of postmodernism, therefore, is to call into ques-
tion the individual identity of the subject and the exist-
ence of uniform, absolute world-explaining principles 
(ad-hoc), the world is ambiguous, heterogeneous, self-
contradictory, which necessarily expresses the role and 
function of museums in a change of a function (Pásztor 
2000, 259). 

The imprints of the twists and turns of the second 
half of the 20th century had a strong influence on the 
museum world. Among them are the visual turns (texts), 
the space turn (new plains of space and time), the visual 
turn (the symbols), and the performative turn (collec-
tive cultural manifestations) that have provoked a cri-
sis. These have not only given way to the reimagining of 
the exhibition, but also the reimagining of the texts.  In 
recent decades, the relationship between museums and 
local society has changed, because, in today’s globalized 
world, museums play a role in building local communi-
ties and preserving local traditions, and strengthening 
local identity (Hooper–Greenhill 2004; Koltai 2011).

However, an important function of museums is the 
preservation of ethnic and cultural identity today. Life-
long learning supports the new function of museums, 
and it is now a new challenge for them to learn how to 
get involved in the information web, what opportunities 
they can find to meet the requirements of the edutain-
ment in cyberspace with their virtual exhibitions and 
programs. Based on the wide range of services, there are 

anthropological museums (Ébli 2009), open museums 
(Frazon 2018), and participation museums (Simon 2010).

American museums lead by many good examples, 
such as the Smithsonian, the Metropolitan, and the 
Exploratorium. On their websites, these museums con-
tain draft lessons, databases, and educational aids that 
can be used by teachers to work with students, integrate 
them into the curriculum, effectively linking learning 
opportunities based on the collection and the knowl-
edge accumulated there with formal learning within the 
school framework (Koltai 2011).

According to Weil (2000), in addition to the previ-
ous functions of museums, collection, research, and 
exhibition, as well as education and recreation, new 
features are added, resulting in institutions becoming 
visitor-centred rather than museum-centric. The new 
additional features that are not directly related to the 
institutional collection, such as a café or museum shop. 
According to Weil (1990), museums now complement 
their traditional functional role with their expedient, 
intended role. Weil’s functional role understands tradi-
tional activities such as collection, preservation, com-
munication, and exhibition for artistic, educational, and 
educational purposes. By targeted and intended func-
tion, he means that the museum is designed to entertain 
people and to learn from the collections (Gombos 2011). 
Museum experts have also realized today that they need 
to change to increase the number of visitors and attract 
young people to the museum. More and more special 
events are increasing the popularity of museums, such 
as Night of Museums, Autumn Night of Museums, the 
Autumn Festival of Museums, and Museum Maying. 
Unfortunately, the new performances do not necessarily 
mean that museum visits will become more popular in 
the rest of the year (Gombos 2011).

David Carr emphasizes the importance of value-
sharing and the authoritarianism of museums about 
the functioning of museums in society. In his vision, 
museums and libraries should encourage us to discover 
the imperfect nature of our lives and ask ourselves more 
questions. Museums must become places that help to 
explore the mind and which see knowledge as a pro-
cess, not a complete thing (Carr 2001). In other words, 
according to the constructive pedagogical paradigm, he 
describes such institutions as «opportunity-creating» 
spaces, where the objects and exhibitions in it serve as 
a springboard to «deepen thinking and ask courageous 
questions».

In a globalized world, thanks to the ongoing “digi-
tal revolution”, people are getting more and more infor-
mation. The consumption of culture has also become an 
interactive process. Museum visitors, as cultural consum-
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ers, are transforming the offer of museums with their 
needs, as they constantly expect something new (new 
services) from the institutions. Meanwhile, museums are 
using new marketing tools to win more visitors. In this 
“new world”, you have to meet both visitor and profes-
sional expectations. It is also a major challenge that the 
cultural consumption of the young generation is low, but 
older people have a higher need for culture. Bridging the 
generational gap between the ages also imposes new tasks 
on museum professionals (Gombos 2011; Koltai 2011).

Cultural consumption patterns have changed con-
siderably, the culture consumption space has been 
moved to the virtual space, i.e. between the “four walls”, 
with the consequence that the sacral nature of culture 
disappears, and it is increasingly possible to take culture 
home (Hunyadi 2005).

In the early 21st century, we witnessed a paradigm 
shift. There is such a huge difference between the stu-
dents of the 20th and 21st century that it creates new 
demands for an education that can no longer be imple-
mented by traditional methods. Education systems have 
been and will be under increasing pressure since the 
turn of the millennium to integrate various technologi-
cal tools and methods of experiential education (Molnár 
2011).

NON-FORMAL EDUCATION, CONTACT BETWEEN 
MUSEUMS AND SCHOOLS

Museums can understand, develop, expand, and use 
the learning opportunities. They offer their visitors the 
diversity of non-formal education activities. The differ-
ent forms of museums should constitute an important 
complement to formal education and the total educa-
tional efforts. Coombs underlined the importance of 
non-formal education (1969). He considered that non-
formal education had the potential to satisfy the learn-
ing demands of both, individuals and collectives. By 
non-formal education, Coombs means a definite form 
of learning outside the school system in an organized 
framework, whereas informal learning takes place in a 
diverse set of colours - family, community level - and is 
informal and involves information acquisition and skills 
development. In contrast to formal (traditional) educa-
tion, which is institutional learning and closed with a 
diploma and professional qualification, non-formal edu-
cation (learning) is flexible. Coombs has strengthened 
the learning focus of the lifelong learning paradigm 
(1969, 1972). It can reflect on local variations of culture, 

economy, and society (OECD, 1996, 2020)3. It can offer 
variable planning and designing educational activities. 
Moreover, it is reached on out-door activities, which 
have popularity among children and adults, too. The 
potential for non-formal learning can be a place of work 
or school, but can also take place in the context of the 
activities of civil society organisations (e.g. youth organ-
isations, trade unions, political parties). It may also take 
place through organisations or services (e.g. fine arts, 
music courses, sports education, or private examination 
training) which have been set up to complement formal 
systems (Memorandum of Commission of the European 
Communities 2000).

From the learners’ perspective, the former learning 
is characteristically teacher-controlled and compulsory, 
while the informal form is a spontaneous, student-driv-
en learning process, often related to leisure or cultural 
activities. Non-formal learning refers to the transition 
between the two: learning processes are outside the 
school walls but in the course of organized and struc-
tured activities. Learning is carried out under the guid-
ance of an instructor or facilitator, but in a more flexible 
and open form than formal learning (Eshach 2007). 

Both formal and non-formal learning are targeted, 
whereas informal knowledge is not necessarily con-
scious, and therefore indirect or secondary learning is 
involved. On this basis, some of the researchers clas-
sify learning in different extra-curricular scenes, such 
as a park, zoo, museum, factory, experience laboratory, 
into the informal category, although this is questionable. 
Out-of-school learning (non-formal) is particularly effec-
tive for pupils who are lagging or underperforming and 
are less motivated in traditional classroom conditions 
and therefore have learning difficulties. Out-of-class-
room scenes can be a good learning alternative for these 
students by giving them the opportunity to the “aha 
experience” and instant success (Fűz 2018; Halász 2001; 
Farkas 2014; Bereczki and Népessy 2020).

Our built and natural environment can be a possi-
ble place for extracurricular learning. Various cultural 
institutions such as museums, galleries, libraries, visual 

3 OECD defined the formal, non-formal and informal learning: «Formal 
learning is always organised and structured, and has learning objectives. 
From the learner’s standpoint, it is always intentional: i.e. the learner’s 
explicit objective is to gain knowledge, skills and/or competences. Infor-
mal learning is never organised, has no set objective in terms of lear-
ning outcomes and is never intentional from the learner’s standpoint. 
Often it is referred to as learning by experience or just as experience. 
Mid-way between the first two, non-formal learning is the concept on 
which there is the least consensus, which is not to say that there is con-
sensus on the other two, simply that the wide variety of approaches in 
this case makes consensus even more difficult. Nevertheless, for the 
majority of authors, it seems clear that non-formal learning is rather 
organised and can have learning objectives».
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laboratories, scientific centers, zoos, botanical gardens, 
or the natural environment: national parks, trails, for-
ests, fields, waterfronts can be used as places of learning. 
Moreover, an economic plant or factory can be the place 
of education, where learners can study the processes in 
reality by conflicting different points of view, and there-
by they can be motivated to learn system-oriented (Black 
2012; Fägerstam 2012; Fűz 2018; Waite 2011).

Museums and science centers are special sites that 
can bridge the gap between often seems too complex and 
abstract scientific achievements, data, and the public. 
They make science understandable and accessible to lay-
people. Museum lessons are excellent for reducing aca-
demic segregation and complex, project-based process-
ing of a particular topic improves the understanding of 
context and system-based thinking (Black 2012; Fäger-
stam 2012; Fűz 2018; Waite 2011).

The learning in the museum has specialities, which 
were summarized by Kelly (2007). His “6P-model” 
defined six elements: person, purpose, process, peo-
ple, place, and product. Parts of the process of museum 
learning: (a) the “person” (individual learning), the indi-
vidual’s previous knowledge, cultural and social envi-
ronment, daily life, past, the framework of interpreta-
tion; b) the “purpose”: motivations behind learning, 
interests, choice preferences, enjoyment; c) the “process”: 
an infinite number of ways of learning. During the “do 
something”, the use of objects and tools, cognitive and 
psychological levels prevail at the same time; d) “people”: 
the social dimension of learning, i.e. family influences, 
the influence of friends, colleagues, the role of accompa-
nying adults, the impact of the community, the presence 
of professionals (museum staff, teachers); e) the “place”: 
where does the learning take place? Formal or informal 
locations? School, museum, gallery, cultural institu-
tions, libraries, internet, nature, the museum is a reli-
able source of knowledge; f) the “product”: the result of 
learning (Kelly 2007). 

After the turn of the millennium, the challenges of 
globalization led to new social functions as part of the 
cultural “shopping centres” of the big cities as «open 
museums as multifunctional open areas for the post-
modern urban public. Improving local quality of life 
increased cultural offers; preservation of cultural herit-
age; the various forms and promotions of cultural activ-
ity. They focus on schools; active community, urban 
social life, cultural events, and experiences (city holi-
days, festivals); the location where local identity is dis-
played; market consumer aspects» (König 2002). 

In addition to formal learning, museums play an 
important role in informal learning. Formal learning 
is the form of knowledge acquisition that takes place 

within the school framework, usually in the framework 
of teacher-directed, organized, and structured knowl-
edge acquisition. While informal learning is learn-
ing driven by a spontaneous, non-direct learning goal, 
which is often hidden from the individual (Elwick 2013). 
In the real-life, it is not easy and unproblematic to car-
ry into execution the contact between the museums 
and schools. Visiting museums has long traditions, but 
interesting and learning needs change from day to day 
(Vásárhelyi 2010). 

The Hungarian school system does not provide 
enough connections between the subjects and the stu-
dents, and it can put in a context very difficult the les-
sons they learn in school with everyday life (Csapó 
1999). However, extracurricular occupations promote 
the experience of real-life and are well suited to integrate 
different subjects. Learning through real-world experi-
ences results in a deeper level of knowledge. Authentic 
color spaces outside the school allow students to com-
bine theoretical and experience-based, practical knowl-
edge. The learner can pick up knowledge and experience, 
in continuous interaction. Cognition is supported by 
various sensory perceptions, not only vision and hear-
ing but also whether it is palpation, smell, and taste. 
Extracurricular education is much more effective than 
between the walls of the school. There is more time, a 
more informal atmosphere, but most of all the partici-
pants have their own experience, the acquisition of expe-
rience. It has a deeper, more lasting effect since during 
the experience the child becomes a part of the activity, 
thus the own experience leads to the emotional attach-
ment (Vásárhelyi 2010). 

In summary, we can underline that out-of-school 
learning differs from traditional school learning as fol-
lows: a) a natural or lifelike environment provides an 
experience-rich and information-rich context for learn-
ing; b) offers a variety of work and testing tools instead 
of the usual teaching tools; c) acts on several senses at 
the same time; d) new and diverse spaces provide an 
opportunity to use open pedagogical methods based on 
student activity and cooperation; e) specific practical 
experience is more pronounced rather than theoretical; 
(f) pupils and teachers often present with unexpected 
situations and problems; more open and flexible than 
classroom hours (Eshach 2007).

If we compare the specifics of school to museum 
learning, we can say that the museum provides the 
ground for non-formal and informal learning in the 21st 
century. It is an important tool for school innovation. 
The training of Museum Education is very important 
not only for museums but also for schools. The Hungar-
ian Museum Education began his spectacular develop-
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ment in 1970 years. Today, more than fifty vocational 
museum courses in Hungarian higher education (with 
more thematic characteristics) offer learning opportuni-
ties in museums or art education. Among the courses 
of the faculty of philosophy, there are optional museum 
courses. Museums provide several courses in the frame-
work of EU projects, which provide no qualifications 
(degree) but are retraining and free of charge.

GOOD PRACTICES OF MUSEUM EDUCATION, ART 
PEDAGOGY, AND CIRCUS PEDAGOGY IN HUNGARY

Our institution, Eötvös Loránd University, has been 
organizing museum pedagogical training for more than 
20 years, so we can say that we have an active relation-
ship with Budapest museums with a significant history, 
which extends beyond training to joint research.

Hungarian training also reflects on the changing 
nature of museums and their increasing social respon-
sibility. Cultural diversity, the effects of social processes, 
steps to involve groups that do not study museums and 
its methodology challenge the museum educator (Cur-
riculum 2017)4.

The aging of society, which has brought to the fore-
front Europe-specific programs to promote activity, 
knowledge conservation and enrichment, and the com-
mon museum “well-being” of several generations (Kol-
tai 2020). 

Some of the good practices are highlighted (mainly 
from museums in Budapest), which, on the one hand, 
follow international trends and reflect on local charac-
teristics on the other hand. As an adjunct to school edu-
cation, museum, and art pedagogy as a special pedagog-
ical area is capable of enabling not only children with 
special needs to be received in integrated groups, but 
also play a significant role in increasing attitudes and 
tolerance of adults.

In Hungary, programs for dementia patients and 
grandparents and grandchildren are also present at the 
Open-Air Ethnographic Museum, the Aquincum Muse-
um, but also at the Smidt Museum in Szombathely. The 
National Museum of Liverpool’s Dementia Programme 
(2012) is a sample that provides a memory walk or 
memory suitcase for dementia users. They use images or 
objects to stimulate memory and facilitate conversations.

The Ludwig Museum in Budapest, together with the 
Maltese Charity, organizes museum pedagogical activi-
ties for homeless groups. The Ludwig Museum’s Inte-

4 The Curriculum of Training of Education in Museum is available on 
the page of Eötvös Loránd University: https://www.ppk.elte.hu/file/
ismerteto_muzeumpedagogia_20170.pdf

grated Family Morning program belongs to the best 
practices, which is for children with disabilities and 
their families. This initiative seems to be exemplary and 
niche. The key to development is to increase the number 
of occupations based on multisensory ability because not 
only visitors with special needs can be brought closer to 
the works of art, but also the elderly have a better chance 
so that everyone will enjoy the experience of visiting in a 
museum. “We’ll see” project’s creators are guides on the 
exhibition “Our Common Affairs” of Ludwig Museum. 
Visually impaired creators of the project hold an exclu-
sive guided tour, then space becomes a common crea-
tive workshop, and visitors can take part in a creative 
workshop. In cooperation with the Institute of the Blind 
of Budapest, five artists worked with visually impaired 
people. Working together was actually like self-aware-
ness training. Artists usually work independently, invent 
a concept, and implement it. In this project, however, it 
required very close cooperation, and this was new to art-
ists. During the collaboration, the artists learned more 
and more about themselves, but also of their fellow crea-
tors, so everyone became sensitive in this process (Som-
ogyi–Rohonczy 2019).

Regarding disadvantaged groups, the institutions 
need to be developed almost everywhere, both at home 
and internationally. Based on the good examples collect-
ed by the research of the Museum Centre for Education 
and Training in Szentendre (2017), a methodology for 
the reception of people with comprehension difficulties, 
the disabled and the visually impaired has been com-
pleted (Dabi–Farkas 2018). The analysis of Hungarian 
institutes was most recently carried out by the SZNM 
MOKK (Open-Air Ethnographic Museum, Museum 
Education, and Methodological Centre) in this area in 
2017. Hungarian museums (among them Open-Air Eth-
nographic Museum in Szentendre), which build and 
use an accessibility strategy in the spirit of “museums 
for all”, can provide a vision in which all members of 
society can be accommodated, have a suitable environ-
ment and communication to achieve the right informa-
tion and experiences that are understandable to them. A 
national museum quantitative and qualitative in-depth 
interview was carried out as part of the museum and 
library development project for all. Taking into account 
the principle of “Nothing about us without us” (Advo-
cacy, MEOSZ 2017), the experts of museum stress that 
museum programs and methodologies used are not ther-
apeutic, healing developments. Their programs based 
on research are pedagogical activities in the museum, 
which uses several special pedagogical methodological 
elements and/or special communication, other than the 
general museum pedagogical toolkit. The experts stress 
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the responsibility of the social empowerment of cultural 
institutions, the importance of sensitizing and integrated 
programs for the healthy to develop a more accepting, 
tolerant society, leading to self-experience experiences 
(Dabi–Farkas 2019).

The Metropolitan Circus in Budapest successfully 
applies a completely new method of education called 
circus pedagogy and “social circus”. Circus pedagogy 
focuses on creating chances and compensating for disad-
vantage. It is effectively able to help to develop the skills 
and competencies of disadvantaged children and young 
people, to overcome physical and social disadvantages, 
and to improve their well-being. A circus art production 
connects the arts and sciences, encapsulates a variety 
of knowledge and abilities, thus allowing the intercon-
nection of different learning areas, understanding, and 
experiencing the context of phenomena. Active action, 
trying, experiencing, performing, physical pleasure, fun, 
success during learning, which increases the motivation 
to overcome the disadvantages of learning (Joó 2019). 
But we also see a school example, the teachers of the 
Bárczi Gusztáv school have started juggling techniques 
in the development of people with disabilities, giving 
their students skills in a playful form that requires seri-
ous coordination of movement, concentration, and social 
cooperation5.

CONCLUSION

Good practices in Hungarian and international 
museum pedagogy indicate that most museums quick-
ly reflect on the changing visitor needs. The relation-
ship between the museum and the school is becoming 
ever closer, the museum sessions strive to live up to the 
new learning habits. They develop their programs in 
the spirit of the constructivist teaching method, visitors 
as learners are actively involved in a process of mean-
ing and knowledge construction as opposed to passively 
receiving information. They understand and use actively 
the priority of connectivism, which determined learning 
in a digital age. Learning does not simply happen within 
an individual, but within and across the networks. Peda-
gogy of connectivism is a form of experiential learn-
ing formed by actions and experience over the idea that 
knowledge is a proposition (Hein 2004b; Hooper–Green-
hill 2004). 

The Hungarian museums ref lect (mainly from 
Budapest) on the specific needs of people with special 

5 “A cirkuszpedagógia készségfejlesztő hatásai.” Józsefváros Újság, 
October 04,. 2018. Accessed March 05, 2020. https://jozsefvaros.hu/
hir/6100/a-cirkuszpedagogia-keszsegfejleszto-hatasai

educational needs, the disadvantaged, and the differ-
ent generations. At the same time, we have to underline 
that museums and schools face many problems. Sev-
eral major museums have been closed due to renovation 
works. Their activities are limited to smaller co-muse-
ums, which have advantages (theme-specific) and disad-
vantages (lack of large comprehensive exhibitions). Both 
types of institutions are characterized by their changing 
financial situation, often limiting their potential. 

At the same time, excellent professionals6, many 
good projects, and a rich training offer help the museum 
pedagogy in the Hungarian culture. Events at museums 
and exhibition venues strive to show not only the objects 
but also to deepen their message and update problems 
with interactive forms of activity. Different forms of 
experiential learning, online and offline learning make 
a big contribution to complementing the school knowl-
edge canon. Development of education in the museum 
based on research projects in Hungary too7. 

Of course, out-of-school learning cannot be a sub-
stitute for formal education within an organized school 
framework, but a compliment to it. Visiting the museum 
should not be seen as a mere recreation or excursion, 
although there is a great difference between schools in 
this area. Fortunately, there are purposefully developed, 
prepared, didactically constructed extracurricular occu-
pations (Fűz 2017). Success requires knowledge of con-
text, the appropriate method, knowledge of the mediated 
content (subjects), understanding the theories of learn-
ing and teaching, and speaking for mediation (Griffiths, 
Aerni and King 2007). Extra-curricular (museum edu-
cation) is information-rich, interdisciplinary, and more 
innovative and interesting for students compared to tra-
ditional school frameworks. Education specifically based 
on student activity can significantly increase learning 
motivation (Black 2012; Fägerstam 2012; Fűz 2018; Waite 
2011).

The richness and methodological variety of muse-
ums help to address cultural diversity in the student 
communities of schools. Museum educators can greatly 
support the work of teachers, and cooperation between 
schools and museums aims to promote this. The raising 
of digital exhibitions, learning programs, and projects 
give us the motivation to analyse the new digital mes-
sage of museums in the 21st century. 

6 The ruling about educators in museums permits of free choice for lea-
ders of museum. They can employ teachers, educators without special 
training (degree) of Education in Museum. 
7 Initiators of research projects are the universities in cooperation with 
museums (for example Pécs, 2018) and European Union in cooperation 
with Centre of Museum Learning and Methodology (Szentendre, 2017).
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